Abstract-The present study is an attempt to investigate the status of the EFL learner's interlanguage system as dealt with foreign language (FL) speaking anxiety in the classroom. The objective of the study is first to specifically determine the extent to which Iranian EFL learners attribute their FL speaking anxiety to the constituents of their interlanguage system and second to indicate the related gender and level-based differences among the participants. To this end, the researcher divided the general notion of interlanguage system into its three main researchable constituents: interlanguage phonology, interlanguage grammar, and 'interlanguage meaning system' and then attempted to design a self-reporting questionnaire with a five Likert-type scale mainly on the basis of FLCAS developed by Horwitz, et. al. (1986) . After analyzing the results, the findings indicated that the participants were more likely to attribute their most FL speaking anxiety experienced in the classroom to their interlanguage meaning system as compare with the other two subsets of their interlanguage system. In terms of the gender differences, the results suggested that the female participants were found to be more prone to experiencing FL speaking anxiety within the framework of their interlanguage system. With respect to level differences, the results demonstrated that gaining more FL knowledge may not necessarily lead to a substantial reduction in experiencing FL speaking anxiety, since more proficient participants were more subject to the anxiety-provoking factors within their interlanguage system than less proficient participants.
I. INTRODUCTION
The ever-growing need for good communication skills in English language has created a huge worldwide demand for achieving a good command of English among its non-native speakers (NNSs) around the globe. And one of the indispensable and crucial aspects of learning English for NNSs in this respect has been to develop a good speaking ability. In fact, since leaning to speak a second or foreign language can usher in an era of change and innovation in any individual's life, NNSs probably tend to perceive their speaking ability as an important criterion for their success. Thus, they may attempt to pursue it more seriously rather than other aspects of foreign language learning. However, learning a second or foreign language is prone to be susceptible to some affective variables. One of these affective variables is Foreign Language Anxiety which, as Worde (1998) discusses, more than half of foreign language learners experience some kinds of it in their language classrooms.
To date, foreign language (FL) anxiety among NNSs has been investigated to a relatively great extent. Research of this kind includes some studies which have aimed at exploring FL anxiety from learners' perspective such as Casado and Dereshiswsky (2004) , Granschow et al.(1994) , Marwan (2007) , Seller (2000) , Young (1990) to name but a few. In the realm of FL anxiety studies, they have mainly intended to probe and estimate the FL anxiety factors in relation to the macro-skills included in the broad notion of learner language proficiency. Moreover, FL anxiety has also been viewed from other perspectives, for example, from teachers' perspective (e.g. Aydin, 1999; Jackson, 2001 ; Kota, 2005; Young, 1992) . Nevertheless, to the best of the author's knowledge, even though the learner's interlanguage system is constantly in a state of flux, no research study has been conducted to explore particularly the state of foreign language anxiety from within the learner's interlanguage system. In effect, seemingly, the language anxiety studies conducted so far seem to have mainly delved into the phenomenon of FL anxiety with regard to evaluation of its effects on the learner language proficiency. That is, they have viewed and investigated this issue from the outer circle of the EFL learner's interlanguage system while neglecting the other underlying potential instigators that might bring about anxiety from within this transitional system.
In other words, seemingly the skills constituting the external construct of learner language proficiency are derived from their gradually developed underlying interim segments embedded in the learner's interlanguage system; therefore, both the inner and outer circle of the EFL learner's interlanguage system require to be investigated in a parallel manner, since these two circles seem to be interrelated and thus they both might account for the emergence of FL anxiety in EFL learners. In this case, perhaps there is a need to carry out some studies aimed at investigating the constituents of this interim system from within to enable researchers to view FL anxiety from a vantage point. In this sense, any finding manifesting the extent (if any) to which this system is hindered by the negative beliefs learners come to hold about their learning in the class may assist language teachers in identifying the anxiety-provoking factors within the learners' interlanguage system in order to facilitate the development of their interlanguage systems. In light of such a rationale, this study focuses on FL speaking anxiety as one of the affective variables influencing the learner's interlanguage system in an endeavor to take a preliminary step towards approaching FL anxiety from within the framework of this system. In this way, it might put forward some pedagogical implications for EFL teachers which may initiate some changes in their professional teaching methodologies and practices and consequently, provide their learners with more efficient feedback due to their awareness of the status of their learners' interlanguage system while dealing with FL speaking anxiety in the classroom.
II. THEORETICAL BACKGROUND

A. Defining the Concept of Interlanguage
Interlanguage theory, proposed by Selinker (1972) , concerns with the question of systematicity and variability in the performance of language learners, the question of how the emerging system develops and the role of transfer from the first language in this process. As argued by Selinker,
The interlanguage, a separate linguistic system resulting from the learner's attempted production of the target language norm, is the product of five central cognitive processes involved in second language learning: (1) language transfer: some items (2) Transfer of training. As discussed by Brown (2000) , interlanguage refers to the "separateness of a second language learner's system, a system that has a structurally intermediate status between the native and target languages. This is neither the system of the native language nor the system of the target language, but a system based up on both languages" (pp. 215-216). Nonetheless, this language, like any other natural language, is systematically variable (Tarone, 1983 ) and thus can be influenced by both cognitive and affective variables. Furthermore, as Ellis (1997) discusses, the learner's interlanguage system can be studied from its various interconnected aspects, for example, from its social aspects, discourse aspects, and psycholinguistic aspects. However, the focus of the present study is on the investigation of the EFL learner's interlanguage system from a linguistic aspect.
B. Defining Language Anxiety
In general, Spielberger (1983) defines anxiety as the subjective feeling of tension, apprehension, nervousness and worry associated with the arousal of the nervous system. However, in attempting to define language anxiety, Scovel (1978) argues that it should be born in mind that even though we all know what language anxiety is and we all have experienced feelings of anxiousness, anxiety is still not easy to define in a simple sentence. "It is associated with feelings of uneasiness, frustration, self -doubt, apprehension, or worry" (as cited in Brown, 2000, p. 151). To put it in another word, anxiety can be generally associated with "threats to self-efficacy and appraisals of situations as threatening" (Pappamihiel, 2002, p. 331 ). In addition, Gregersen (2005) argues that learners who feel anxious in their foreign language learning may find their study less enjoyable. In case of the conducted studies on foreign language anxiety (e.g., Aida, 1994; Macintyre, et. al., 1997) , a review of the literature has shown that foreign language anxiety is negatively related to foreign language learning. However, in the light of the studies directed at examining the correlation between anxiety and language learning thus far, the overall findings are fairly inconsistent and contradictory. For example, Young (1991) reviews sixteen studies investigating the relationship between anxiety and language learning and demonstrates inconsistent results both within and across these studies. Accordingly, as Young maintains "research in the area of anxiety as it relates to second or foreign language learning and performance is scattered and inconclusive" (p. 426).
C. Factors Contributing to FL Anxiety
The components of foreign language anxiety have been identified (Horwitz, et. al., 1986; MacIntyre & Gardner, 1989 ) to narrow down this concept into researchable issues: (1) communication apprehension or anxiety. (2) Fear of negative evaluation. (3) Test anxiety. The consolidation of these factors thus leads to the creation of anxiety in language learners. Communication apprehension generally refers to a type of anxiety experienced in interpersonal communicative settings (McCroskey, 1987) which is obviously relevant to second/foreign language learning contexts. In language classrooms where learners have little control of the communicative situation, and their performance is constantly monitored by both their teacher and peers (Horwitz, et. al., 1986) , communication apprehension seems to be augmented in relation to the learners' negative self-perceptions caused by the inability to understand others and make themselves understood (MacIntyre & Gardner, 1989) . In other words, communication apprehension is a type of shyness characterized by fear of and anxiety about communicating with people. Difficulty in speaking in public, in listening or learning a spoken message is the manifestation of communicative apprehension. Communication apprehension in foreign language learning derives from the personal knowledge that one will almost have difficulty understanding others and making oneself understood (Cubukcu, 2007) .
Regarding the fear of negative evaluation, as Young (1991) argues, "students are more concerned about how (i.e., when, what, where, or how often) their mistakes are corrected rather than whether error correction should be administered in class" (p. 429). In this sense, it seems that teachers' beliefs about language teaching may act as some obstacles for L2 learners and thus create language anxiety in them because the assumptions of teachers as to their role in the language classroom may not always correspond to the individual needs or expectations that L2 learners would consider for their teachers.
Test anxiety refers to a type of performance anxiety stemming from a fear of failure. Test anxious students often put unrealistic demands on themselves. Test anxiety is likewise believed to be one of the most important aspects of negative motivation. It can be defined as -unpleasant feeling or emotional state that has physiological and behavioral concomitants and that is experienced in formal testing or other evaluative situations‖ (Dusek 1980, p. 88) .With regard to test anxiety, many of the learners feel more pressure when asked to perform in a foreign/second language, because they are certainly challenged by the fact that they need to recall and coordinate many grammar points at the same time during the limited test period. As a result, they may put down the wrong answer or simply freeze up due to nervousness, even if they know the correct answer (MacIntyre & Gardner, 1994; Price, 1991) .
Moreover, some scholars have endeavored to investigate the types of learning activities in terms of FL anxiety; for example, Horwitz (2001) argues that language learners feel more comfortable in pair work and personalized activities, but this is a relative concept; some activities judged as comfortable by some are also regarded as stressful by others. It is also worth mentioning that, some researchers have attributed other factors to foreign language anxiety. For example, Cubukcu (2007) identifies the main sources of anxiety in the following: "(a) presenting before the class, (b) making mistakes, (c) losing face, (d) inability to express oneself, (e) fear of failure, (f) teachers, and (g) fear of living up to the standards" (p. 133). According to Cubukcu, teachers should consider the possibility that anxiety accounts for the student behaviors before associating poor student performance with the lack of ability, inadequate background or poor motivation.
D. Effect of FL Anxiety on Learners
Over the past decades, the general impacts of FL anxiety on learners have produced conflicting results. Many educators and researchers have suggested that FL anxiety can have negative effects on learners' speaking ability. For example, Onwuegbuzie, et. al. (1999) argue that the existence of foreign language anxiety can affect negatively the fluency of learners' speech and learning in a general sense. Likewise, Na (2007) , and Spielmann and Radnofsky (2001) have explored FL anxiety among different EFL learners and have maintained that FL anxiety can generally impact negatively on learners' performance. In this sense, Levine (2003) reports that students who come from monolingual backgrounds also tend to feel more anxious than students who come from bi-or multilingual backgrounds. Also, Goshi (2005) suggests that students with negative beliefs about their learning English feel more foreign language anxiety.
In contrast, some other researchers have assumed a positive role for language anxiety in terms of foreign language learning (see for example, Alpert & Haber, 1960; Chastain, 1975; Kleinmann, 1977) . In this sense, Bailey (1983) suggests the benefit of anxiety in language learning. Bailey studied students' diaries to analyze their competitiveness and anxiety during a language class. The students' comments centered on four major themes: (1) their reaction to the class, (2) their preference for a democratic class, (3) their need to succeed and to receive positive reinforcement, and (4) their competitiveness. In general, their anxiety grew out of their apprehension of having to communicate, their concern about tests, and their fear of negative evaluation. In the end, the study explained the positive effects of competitiveness by means of the formation of facilitative anxiety in learners.
E. Effect of FL Anxiety on Productive Skills (Speaking & Writing)
Several investigators (e.g. Aida, 1994; Chang, 1996) have examined the effects of FL anxiety on the oral performance in the classroom. To elaborate more on these studies, two of them are particularly discussed here. Ganschow et al. (1994) did a study exploring differences in foreign language anxiety and native oral and written language skills among college students. The results of the study revealed that students significantly differ in their English oral and written achievements in terms of the amount of FL anxiety they suffer from. In another study, Young (1990) investigated the students' perspective on anxiety and speaking. To this end, a questionnaire was designed to identify sources of anxiety over speaking in FL and then was administered to 135 university level Spanish students and 109 high school students. Results of the data analysis indicated that speaking in FL was not exclusively the source of student anxiety, but that speaking in front of the class was. (cited in Chang-Cheng, 2005 ).On the other hand, some investigators have studied writing apprehension and its effect on students' performance in FL courses (e.g. Cheng, 2002; Cheng, et. al., 1999; Daly & Wilson, 1983) .For example, Saito and Samimy (1996) examined the relationship between anxiety and the study of Japanese and noted that attitude and motivation, along with anxiety, were crucial factors affecting student performance over time.
F. Effect of FL Anxiety on Receptive Skills (Reading & Listening)
JOURNAL OF LANGUAGE TEACHING AND RESEARCH © 2012 ACADEMY PUBLISHER 469 Sellers (2000) devoted an outstanding study to examining the relationship between language anxiety and reading comprehension in Spanish as a foreign language. The issues addressed were: (1) the effects language anxiety on the reading comprehension and recall of university level language student (2) the effects of language anxiety on the reading process itself. The results revealed that anxiety does affect the reader's concentration on a reading task and on the comprehension of the passage. On the contrary, Matsuda and Gobel (2001) investigated the possible link between foreign language classroom anxiety (FLCA) and foreign language reading anxiety (FLRA) among Japanese university students and reported the results that contradicted the above-mentioned results, that is, they found that FLCA and FLRA are clearly independent constructs. Likewise, Sadighi, et. al. (2009) examined the relationship between listening comprehension (LC) and FLCA among Iranian university students and found that there was no relation between LC and FLCA.
On the other hand, several researchers have also aimed at studying anxiety and its relationship to listening comprehension (e.g. Bacon, 1989 
III. METHODOLOGY
A. Questions
The present study seeks to find the answers to the following research questions:
1. To what extent do Iranian EFL learners attribute their FL speaking anxiety to the three constituents of their interlanguage system (i.e. phonology, grammar, & meaning)?
2. Which of the three constituents of Iranian EFL learners' interlanguage system is more subject to FL speaking anxiety arousals?
3. Are there any significant differences in the degree of FL speaking anxiety between the learners' gender? 4. Are there any significant differences in the degree of FL speaking anxiety between the learners' course levels (i.e. Lower Intermediate & Upper Intermediate)?
B. Participants
The participants involved in the present study comprised 74 Iranian EFL learners studying English at two affiliated branches of an English language institute in Mashhad. The subjects were selected through a convenience sampling including 31 males and 43 females. The age of the learners ranged from 14 to 23 with the mean of 17.5 years. One half of the learners were learning English at Lower Intermediate level and the other half of the learners were learning English at Upper Intermediate level. The criterion of the aforementioned English language institute for placement of the EFL learners was based on ACTFL Oral proficiency Interview (OPI) following the ACTFL Proficiency Guide Lines (Novice Low, Novice Mid, Novice High, Intermediate Low, Intermediate Mid, Intermediate High, Advance Low, Advance Mid, Advanced High, and Superior).
In addition, not only the population of the study needed to be identified, but also the intended features of sub-groups within the population (i.e. gender & course level) needed to be precisely determined in the present study. To do so, the stratified random sample was employed to select the participants; therefore, the early population sample included 106 learners. But in order to consider the homogeneity of the sample of the study, it was decided to calculate the mean of the learners' exam scores obtained during their three pervious semesters and then the learners with the average scores of one standard deviation above or below the mean of total scores were only allowed to incorporate into the final sample. Hence, the size of the sample reduced to 74 subjects and consequently, 32 learners (nearly 30%) were excluded from the early population sample. Meanwhile, it is worth mentioning that the two affiliated branches of the English language institutes in question were quite similar in terms of the educational system, course books, and even their teacher staff and the only visible difference was the location of these two branches.
C. Instrument
The most well-known instrument for measuring FL classroom anxiety has been Foreign Language Classroom Anxiety Scale (FLCAS) during the last decades due to its high validity and reliability. However, since oral performance is underscored in this study, the researcher attempted to modify some of the items included in FLCAS (Horwitz, et. al., 1986) . To this end, first the researcher divided the general notion of interlanguage system into its three main researchable subsets: interlanguage phonology, interlanguage grammar, and 'interlanguage meaning system' . In this way, it was felt possible to investigate the impacts of FL speaking anxiety on the above constituents of the learner's interlanguage system. Furthermore, it should be noted that the defined 'interlanguage meaning system' in the study refers to the learner's semantic, lexical and discoursal knowledge of the target language. Second, the researcher attempted to develop a self-reporting questionnaire mainly on the basis of the FLCAS due to its well-established validity and reliability. So, some items in the inventory of the FLCAS were totally deleted or were modified to meet the needs of the study and to enhance the suitability of the item construction (See Appendix A).
In addition, to make sure that the participants had no problem in understanding the questionnaire, the developed self-reporting questionnaire was then translated from English version into Persian version (See Appendix B). In order to avoid the translation task from having any biased impact on the results of the questionnaire and also to consider more cautiously the cross-culturally ethnocentric problems in this affectivity test, the procedure of back translation was used to validate the Persian questionnaire. Therefore, three English language teachers translated the original questionnaire into Persian and three others back translated the Persian questionnaire into English. An expert on translation was then asked to validate the translated English version. He approved of the similarity between the two versions. In this way, the validity of the translated version was endorsed.
The designed questionnaire consisted of 18 items measuring FL speaking anxiety within the frame of EFL learners' interlanguage phonology, interlanguage grammar, and 'interlanguage meaning system'. The items are illustrated below:
* 
D. Procedure
To assess the internal consistency reliability of the items included in the translated questionnaire, a pilot test was administered among 17 subjects randomly selected from the whole population in question. The results showed the internal consistency reliability, achieving an alpha coefficient of .82 in the pilot run. And, since George and Mallery (2003) suggest that items can be claimed to have a high degree of reliability if they achieve a score of .80 or higher in the reliability statistics; therefore, the items in the designed questionnaire indicated a relatively high degree of internal consistency as the alpha value was greater than .80. After the pilot test, the ambiguities and misunderstanding of items were recognized and some of the items bearing extreme scores were revised to assure a higher reliability. In addition, a few changes were also made in the introductory instruction of the questionnaire to increase the reliability of questionnaire. To collect the necessary data, the questionnaire was distributed among the participants in question while adequate time was given to them to complete it.
IV. RESULTS
To answer the research questions, the data were collected and analyzed quantitatively using SPSS. Firstly, to estimate the extent to which Iranian EFL learners attribute their FL speaking anxiety to the three constituents of their interlanguage systems under investigation, the average mean scores of participants' responses to the questionnaire items were calculated out of the possible maximum mean score of 30. Furthermore, it should be noted that when the statements of the designed questionnaire were negatively worded, responses were reversed and then were computed. In this way, a high score in all likelihood represented high anxiety. The achieved results are illustrated below: As shown in Table 1 , the participants reported the overall mean score of 13.8 for items measuring FL speaking anxiety related to their interlanguage phonology with a standard deviation of 3.8, the overall mean score of 20.4 for items measuring FL speaking anxiety related to their interlanguage grammar with a lower standard deviation of 2.5, and the overall mean score of 24.7 for items measuring FL speaking anxiety related to their interlanguage meaning system with a standard deviation of 3.4. To display more specifically the obtained results for the questionnaire items, they are illustrated in the following: As can be seen in Figure 1 , it appears that the degrees of FL speaking anxiety that the participants indicated for the categorized constituents of their interlanguage system in the questionnaire items varied significantly. More particularly, on the one hand, in terms of interlanguage phonology, the relevant questionnaire items did not evoke a relatively high degree of FL speaking anxiety, since the participants reported a rather small amount of FL speaking anxiety for their interlanguage phonology (M = 2.3) as compared with the other two related categories in the questionnaire. Therefore, seemingly, the participants are not very anxious about their L2 pronunciation or accent while speaking a foreign language in the classroom. On the other hand, the participants reported statistically substantial amounts of FL speaking anxiety for their interlanguage grammar and meaning system (i.e. M = 3.4 & M = 4.1, respectively) suggesting that the participants may suffer more FL speaking anxiety from these two constituents of their interlanguage system.
In addition, the status of the participants' interlanguage system as dealt with FL speaking anxiety is presented based on different course levels and genders in the following figures respectively: Figure 2 . Comparing gender-based differences in the overall means of FL speaking anxiety among the participants Figure 3 . Comparing level-based differences in the overall means of FL speaking anxiety across the two groups As can be observed in Figure 2 , regarding the gender-related differences, the participants did not report mutual amounts of FL speaking anxiety for the categories in question. In fact, the findings suggested that the female participants might experience relatively greater amount of FL speaking anxiety for the items related to interlanguage phonology and meaning system (i.e. M = 2.8 & M = 4.4, respectively) as compared with the male ones. Moreover, it should be mentioned that the male participants experienced relatively more FL speaking anxiety with respect to their interlanguage grammar (M = 3.6) in comparison with female ones (M= 3.2) .
Further, according to Figure 3 , it seems that the participants almost experience similar amount of FL speaking anxiety in the classroom in terms of their interlanguage phonology across the two levels, namely Upper Intermediate and Lower Intermediate. In contrast to this similarity, the participants across the levels indicated statistically varying amounts of FL speaking anxiety for their interlanguage grammar and meaning system. In effect, the results showed that the Lower Intermediate learners were found to significantly exceed the Upper intermediate learners with regard to the reported amount of FL speaking anxiety for their interlanguage meaning system, whereas the Upper Intermediate learners were found to exceed the Lower Intermediate learners in terms of the reported amount of FL speaking anxiety for their interlanguage grammar system.
V. DISCUSSION
To address the first two research questions, the overall findings of the study suggested that the Iranian EFL learners under study are likely to attribute their most FL speaking anxiety in the classroom to their interlanguage meaning system while they may attribute their FL speaking anxiety in the classroom more to their interlanguage grammar rather than to their interlanguage phonology. In fact, among the three constituents of the Iranian EFL learners' interlanguage system, their interlanguage meaning system might be considered as the most potential instigator for their FL speaking anxiety in the classroom. In a nutshell, it is safe to mention that since the Iranian EFL learners under study tend to experience a rather small degree of FL speaking anxiety for their interlanguage phonology in comparison with the other two categories in the study, they are perhaps more concerned about conveying their meanings to their interlocutors than being concerned about their pronunciation while speaking English in the classroom. One possible reason for such phenomenon traces back in part to the phonological similarities existing between Persian and English language. In other words, seemingly, Iranian EFL learners are able to learn to reduce their phonological variations from the target language phonology. One possible explanation is that the phonological forms are learned better due to their transfer from the learners' L1. That is, turning a non-native or non-standard English pronunciation into a native-like or standard one is generally within the Persian speaking EFL learner's capabilities and if some of the learners fail to do so, it is perhaps not due to phonological anxiety factors.
Furthermore, with regard to the third research question, the corollaries of the study also showed that the female participants might suffer from relatively greater amount of FL speaking anxiety with respect to their interlanguage phonology and meaning system as compared with the male ones. Nevertheless, the female participants were found to experience relatively less FL speaking anxiety with respect to their interlanguage grammar than the male ones.
Finally, with respect to the last research question, the results of the study demonstrated that the Upper Intermediate EFL learners seem to perceive more FL speaking anxiety with respect to their interlanguage grammar and meaning system as compared with the Lower Intermediate learners. Therefore, the results corroborated the findings of the pervious language anxiety studies, for example, the study of Sito and Samimy (1996) in which they suggest that the influence of foreign language anxiety becomes more important as the instructional levels of learners increase. In the light of such findings, one possible explanation is that more proficient learners have developed a significantly broader range of English knowledge and as a result, they have become acquainted with so many grammatical structures, vocabulary items, and other language forms. Hence, they are perhaps more susceptible to FL speaking anxiety-provoking factors than less proficient learners on account of having access to more complex FL knowledge. In sum, the findings suggest that gaining more FL knowledge may not necessarily guarantee against FL speaking anxiety in the classroom.
VI. CONCLUSION
In the present study, it was suggested that investigating the effects of FL anxiety only on the surface of the language skills does not suffice and the underlying elements of these skills need to be scrutinized within the framework of the interlanguage system as well. Thus, the study might have some pedagogical implications for EFL teachers, especially for Iranian teachers. According to the findings, perhaps one of the implications of the study is that Iranian EFL teachers need to indicate and show verbally or non-verbally that they understand what their learners mean while they are attempting to convey their meanings in the classroom. In this way, teachers can develop rapport with their learners and may help them to alleviate their FL speaking anxiety, since the learners' interlanguage meaning system is considerably subject to FL speaking anxiety notwithstanding the course levels. Likewise, concerning the gender-related differences, the findings suggest that Iranian teachers bear in mind that female learners are more likely to experience FL speaking anxiety than male learners; therefore, teachers are suggested to support them more with positive feedbacks and avoid employing direct negative feedbacks while they are speaking in the classroom.
However, like all other studies, the current study is not certainly without any limitations. One of the limitations is that the small sample size restricts the generalization of findings of the study. Thus, there is an essential need for future research to cross-validate findings from the present study to a different and larger sample. Another limitation of the study is that it does not specifically address FL speaking anxiety in terms of the related social and pragmatic aspects of the learner's interlanguage system which may also account for some of the learners' FL speaking anxiety in the classroom. Thus, it is suggested that some future studies be planned to investigate the pragmatic aspects of the learner's interlanguage system as dealt with FL speaking anxiety in the classroom across the various cultures. 
